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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question

Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.

Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.

Sticky Note
This is the maximum mark for a particular question

Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.

Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.
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COMPONENT 1 Section B: Written Language 


 
 AO1 AO2 AO3 


Section B 15 marks 15 marks 20 marks 


 
 
2. Analyse and evaluate the use of language in the text to convey the writer’s   
 attitude to Black Friday. [50] 


 
 In your response you should explore: 


• the features that are typical of an article designed to argue a point of view 
• how language is used to criticise the concept of Black Friday. 


 
 
 
There will be a range of different approaches to this question, but discussion should focus on the 
use of language to convey criticism of the concept of Black Friday.  Responses should apply 
appropriate methods of language analysis, and should show critical understanding of the linguistic 
concepts underpinning opinion writing.  Since AO3 is worth two fifths of the marks for this question, 
the ways in which contextual factors and language features shape meaning should be addressed.  
Look for and reward all valid discussion. 
 
Overview 
In a tone typical of many polemical articles, this text aims to provide an emphatic denunciation of 
Black Friday. The point of view adopted by the writer is first person and the opinions expressed are 
unambiguously negative and forceful. The text is designed to entertain, in addition to offering an 
analytical critique of Black Friday; the languages of economics and psychology are employed to 
provide rigour to the discussion, invoking academic expertise in the service of the argument. The 
dominant semantics of the piece are taken from the fields of commerce and consumerism. 
However, a subtler pragmatics of moral corruption (descent, circle of Hell) is also discernible. The 
structure of the piece is effective as it centres around debunking some key misconceptions (lies) 
about the benefits of Black Friday shopping. 
 
The following notes address features of interest which may be explored, but it is important to 
reward all valid discussion. 
 
Medium 
• the use of headline to introduce the theological conceit of the piece 
 
Content 
• the organisation of the content, structured around subheadings linked to the headline in that 


they exemplify some of the “lies” foregrounded in the title of the piece 
• semantic fields: of consumerism, e.g. shopper, on-trend, Buyer’s, consumerist society; of 


economics, e.g. Nobel economics laureate, maximise its returns, bankrupt; of religion and 
theology, e.g. descent, existential abyss, Christmas Eve, circle of Hell, Merry Christmas 


• predominantly opinion, e.g. appalling, worst lies, disposable tat 
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Register 
• relatively formal tenor, e.g. standard English used throughout; polysyllabic lexis; however, 


some elision, e.g. … it doesn’t and It’s, coupled with some colloquialism, e.g. Stuff, to 
establish the writer’s relatable persona 


• the use of direct address to establish the relationship between reader and writer, e.g. the 
opening salutation Ladies and gentlemen, which is more typical of speech writing; the second 
person pronoun you used to engage the reader in the opinions conveyed; and first person 
plural pronoun we to reinforce the connection between writer and audience  


• lexis used suggests a specific target audience, i.e. pre-Christmas bargain hunters desperate 
to save money on a “good deal”, while incorporating an element of support and advice, e.g. … 
to help you escape … 


 
Lexis and Semantics 
• proper nouns, e.g. economists Milton Friedman and Herbert Simon; writer Dante Alighieri; 


fashion icon and style guru Vivienne Westwood; and high street budget retailers Primark and 
Poundland; psychologist Tim Kasser 


• abstract noun phrases which create a sense of shame and corrupt morality, e.g. consumerist 
circle of Hell, our descent, Buyer’s remorse, an existential abyss 


• abstract nouns and noun phrases which convey a sense of the degradation of human 
psychosocial well-being, e.g. antisocial behaviour, physical problems, personality disorders, 
depression, narcissism 


• concrete noun phrases which demonstrate a critique of consumerism, e.g. a £119.99 plastic 
robotic ape and Primark trolleys, Vivienne Westwood watch 


• lexis associated with religion, e.g. Hell, God, Christmas 
• use of first person pronouns to establish a strong sense of voice, e.g. I 
• complements used to convey a sense of having fallen for the trappings of consumerist culture, 


e.g. “We’re nice like that” and It was beautiful and I was happy … 
• critical evaluative adjectives, e.g. disposable, unpleasant, appalling, miserable 
• present tense stative verbs, e.g. we aren’t and Here then are … to emphasise an existential 


malaise underpinning the obsession with Black Friday 
• figurative language, e.g. extended metaphor to suggest moral and spiritual decay existential 


abyss, our descent, circle of Hell 
• numerical determiners to convey spurious value of products bought e.g. £119.99 
• use of neologism, e.g. ‘satisfice’ (blend) to critique the needless obsession with choice 
 
Form and Structure 
• modified noun phrases (head word underlined) to suggest the emptiness of the Black Friday 


phenomenon; e.g. the worst lies; Buyer’s remorse; bumbling choices that are; a kind of 
degrading compulsion; the degrading and, ultimately, self-defeating pursuit; our disappointment 
at the unbearable failure of our earlier purchase; a pervasive undermining of people’s wellbeing 


• simple sentences, e.g. line 1 to engage the audience: No, it doesn’t and No, it isn’t to convey 
an emphatic rejection of the myth of Black Friday’s utility 


• fronted co-ordinating conjunctions, e.g. But we aren’t, again used to reject common 
assumptions 


• listing, e.g. syndetic … personality disorders … and antisocial behaviour to convey the 
pervasive and multifarious nature of the drawbacks of modern consumerism 


• parenthetical structure, e.g. please God, no to signal the writer’s critical and exasperated 
stance 


• hypophora, e.g. What’s the feeling called again? Buyer’s remorse 
• patterning, e.g. Stuff comes … Stuff is … to reject materialism 
• compound sentence to convey the myriad flaws in modern consumer products, e.g. Then the 


numbers fell off … broke and … collapse 
• subordination, e.g. Here then are the worst lies … to help … escape to draw attention to the 


pitfalls of the Black Friday phenomenon 
• adverbials to mark the consumer’s lack of free will in the run-up to Christmas, e.g. From now 


until closing time …  
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Pragmatics 
• published in The Guardian, a broadsheet newspaper aimed at educated, socially conscious 


liberals 
• references to theology and religion 
• references to economics and psychology 
• references to fashion and retail 
• references to shared cultural experiences 
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Assessment Grid Component 1 Section B 
 
 


 
BAND 


AO1 
Apply appropriate methods of 


language analysis, using  
associated terminology and 
coherent written expression. 


AO2 
Demonstrate critical  


understanding of language 
concepts and issues relevant to 


language use. 


AO3 
Analyse and evaluate how 


contextual factors and 
language features are 
associated with the 


construction of meaning. 


15 marks 15 marks 20 marks 


5 13-15 marks 
• Intelligent methods of analysis 
• Confident use of terminology 
• Perceptive discussion of texts 
• Coherent and effective 


expression   


13-15 marks 
• Detailed understanding of 


concepts (e.g. polemical article) 
• Perceptive discussion of issues 


(e.g. presentation of 
consumerism) 


• Relevant and concise textual 
support 


17-20 marks 
• Confident analysis of 


contextual factors 
• Productive discussion of 


the construction of 
meaning 


• Intelligent evaluation 


4 10-12 marks 
• Appropriate methods of 


analysis 
• Secure use of terminology 
• Thorough discussion of texts 
• Expression generally accurate 


and clear 


10-12 marks 
• Secure understanding of 


concepts (e.g. polemical article) 
• Some focused discussion of 


issues (e.g. presentation of 
consumerism) 


• Consistent apt textual support 


13-16 marks 
• Secure analysis of 


contextual factors 
• Thorough discussion of 


the construction of 
meaning 


• Purposeful evaluation 


3 7-9 marks 
• Sensible methods of analysis 
• Generally sound use of 


terminology 
• Competent discussion of texts 
• Mostly accurate expression 


with some lapses 


7-9 marks 
• Sound understanding of 


concepts (e.g. polemical article) 
• Sensible discussion of issues 


(e.g. presentation of 
consumerism) 


• Generally appropriate textual 
support 


9-12 marks 
• Sensible analysis of 


contextual factors 
• Generally clear 


discussion of the 
construction of meaning 


• Relevant evaluation 


2 4-6 marks 
• Basic methods of analysis 
• Some accurate terminology  
• Uneven discussion of texts 
• Adequate expression, with 


some accuracy  


4-6 marks 
• Some understanding of 


concepts (e.g. polemical article) 
• Simple discussion of issues (e.g. 


consumerism) 
• Some points supported by 


textual references 


5-8 marks 
• Some valid analysis of 


contextual factors 
• Simple discussion of the 


construction of meaning 
• Some attempt to 


evaluate 


1 1-3 marks 
• Limited methods of analysis 
• Limited use of terminology 
• Some discussion of texts 
• Errors in expression and 


lapses in clarity 


1-3 marks 
• Some simple points made about 


concepts (e.g. polemical article) 
• Limited discussion of issues 


(e.g. consumerism) 
• Limited textual support 


1-4 marks 
• Some awareness of 


context 
• Limited sense of how 


meaning is constructed 
• Limited evaluation 


0 0 marks: Response not credit worthy 
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The following guidelines contain an overview, notes, suggestions about possible approaches 
candidates may use in their response, and an assessment grid. 
 
The mark scheme should not be regarded as a checklist. 
 
Candidates are free to choose any approach that can be supported by evidence, and they should 
be rewarded for all valid interpretations of the texts. Candidates can (and will most likely) discuss 
parts of the texts other than those mentioned in the mark scheme. 
 


 
COMPONENT 1: Analysis of Texts in Context 


 
Section A: Spoken Language of the Media 


 
 AO1 AO2 AO4 


Section A 15 marks 15 marks 20 marks 


 
 
 
1. Analyse the ways in which language is used by the participants to entertain their 
 audiences in Text A and Text B. [50] 


 
 In your response you should: 


• explore the ways the participants use language in a distinctive way to discuss the 
appearance and functions of garden sheds 


• explore how the spoken language features reflect participants’ attitudes 
• include some discussion of similarities and/or differences between the two texts. 


 
 
There will be a range of different approaches to this question, but discussion should focus on how 
the speakers present their views and the kind of language they use.  Responses should apply 
appropriate methods of language analysis, and should show critical understanding of spoken 
language concepts and of panel entertainment programmes as a genre.  Since AO4 is worth two 
fifths of the marks for this question, connections across the texts should be explored.  Look for and 
reward all valid discussion. 
 
 
Overview 
Where Text A is an ostensibly spontaneous conversation between a group of middle-aged women 
on the subject of ‘she-sheds’ (placing some emphasis on the participants’ attitudes to sheds and 
how these attitudes are influenced by women’s experiences), Text B is a comic exploration of ‘my 
garden shed’ in which Merton’s often imaginative flights of fancy are given free rein so that the 
conversation is somewhat surreal. In addition, Text B, unlike Text A, has certain rules governing 
the playing of the game, which are then abandoned in the free comic discussions which take place 
between ‘rounds’ of the game. In both texts, there is a level of informality in the relationships 
between speakers and how they interact; abstract nouns draw the audiences’ attention to how 
descriptions of sheds reflect and are informed by wider cultural assumptions and attitudes (e.g. 
gender specificity, national/cultural self-identity, class). 
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Notes 
 
The following notes address features of interest that may be explored, but it is important to 
reward all valid discussion.  This is not a checklist. 
 
 
Genre 
• the situation, e.g. televised women’s chat and gossip show where the conversation is loose 


and spontaneous versus comedy radio panel show where the game has certain rules, though 
these rules are often abandoned during the broadcast 


• the function of the hosts in setting the agenda 
• turn-taking and the relationship between participants 
• the importance of engaging the audience(s) and understanding the different ways these 


audiences might perceive the contributions of the speakers 
• the similarities in the ways the speakers refer to sheds using abstract nouns such as domain 


(Text A) and craftsmanship (Text B) to signify wider cultural assumptions, e.g. gender and 
national self-identity 


• the use of humour in both texts 
• the use of deixis (Text A) to reflect the visual nature of the format (television broadcast) and 


props (photographs shown to audience) 
 
 


Prosodics 
• an awareness of similarities regarding rising intonation in tag questions to draw attention to 


key attitudes, e.g. gender stereotyping … be the domain of men ↗didn’t it (Text A) and 
incredulity you haven’t ↗have you (Text B) 


• an awareness of the differences in pitch, e.g. raised ↑been saving up for it↑ (Text B) to mark 
mock frustration; level in Text A to reflect casual matter-of-factness designed to demonstrate 
subtle subversion of gender expectations 


• an awareness of similarities and differences re. emphatic stress, e.g. she-shed and retreat to 
construct and debunk gender stereotypes (Text A); to conjure a surreal element indoors  
(Text B) 


• the extensive use of micropauses in Text A to reflect the spontaneity of the interaction; the 
more judicious use of micropauses imposed by the game’s rules (Text B) 


• prolonged speech for emphasis, e.g. ↗ye:::s (Text A) and ga::rden (Text B) 
 
 
Register 
• relative levels of informality in Text A and in Text B 
• creation of a relaxed humorous mood in Text A and a constructed comedic mood in Text B 
• terms of address, e.g. use of the vocative to indicate the familiarity among speakers in both 


texts, e.g. Janet (Text A); Paul (Text B) 
• interactions between hosts and panellists in both texts 
• relationship between participants and live studio audience (Text A)  
• colloquialism in Text A to create informality, e.g. kɒz; in Text B to reflect surreal nature of the 


conversation, e.g. spuds and gaff 
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Lexis and Semantics 
• subject-specific words linked to the focus of the conversations: concrete nouns of gardening, 


e.g. bulbs, onions and greenhouse (Text A); chrysanthemums  (Text B) 
• nouns: linked to gender, e.g. she-shed and domain (Text A); the connection between leisure 


time, e.g. retreat (Text A); related to the format of the game, e.g. deviation (Text B) 
• lexical fields: of domesticity in Text A, e.g. house, home, family, shed; of nature in Text B, e.g. 


chrysanthemums and paddock; of artisanship, e.g. wood, screws, shed (Text B); of gender, 
e.g. men, girls  and the neologism she-shed (Text A) 


• modification: linked to false modesty, e.g. a little retreat and a little milking thing that I turned 
… and a little dairy (Text A); linked to description, e.g. a potting shed, my gardening implement 
and my different coloured strings (Text A); linked to opinion, e.g. a magnificent structure, good 
solid pine and a simple wooden structure (Text B); to construct a sense of childlike whimsy, 
e.g. pussy cats (Text A) 


• adverbs: to subvert gender stereotypes, e.g. ruthlessly (Text A); to reinforce gender 
stereotypes, e.g. carefully (Text A) 


• elision to create informality, e.g. I’ve (Text A); you’ve and it’s (Text B) 
• cliché, e.g. …let’s be honest … and woe betide (Text A); benefit of the doubt (Text B) 
• time scale: present in both Text A and Text B, to create a sense of immediacy; future to 


emphasise the absurdity of the context, e.g. and I’ll have a garden one day to go with it (Text B) 
• modal verbs: to suggest expectation, e.g. must have (Text A); to create mock uncertainty, e.g. 


will they (Text B) 
 
Form and Structure (typical of genre) 
• incomplete utterances e.g. I’ve no id. (Text A) 
• elliptical, e.g. full of screws and more deviation (Text B)  
• use of complements: to convey opinion, e.g. she-sheds are actually prettier than the man 


sheds that are all (.) grimy and moss-ridden (Text A) and the interior is beautiful (Text B) 
• interruptions: to support, e.g. yeah they’re nervous (Text A); to challenge, e.g. he stumbled 


(Text B) 
• repetition for emphasis, e.g. men (Text A) and stumbled (Text B) 
• some complex utterances, e.g. you are an historical anachronism who … (Text B) and I hope 


you notice… (Text A) 
• some non-fluency in Text A to reflect spontaneity e.g. false start … that I (.) I / ɜː/ when I …  
• grammatical mood: mainly declarative but some interrogative to reflect the chat and gossip 


genre (Text A); some imperative to reflect the game show format in Text B 
 
Pragmatics 
• gender stereotyping 
• references to cultural identity 
• humour and comedy 
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Assessment Grid Component 1: Section A 
 


 
BAND 


AO1 
Apply appropriate methods of 


language analysis, using 
associated terminology and 
coherent written expression. 


AO2 
Demonstrate critical understanding 
of concepts and issues relevant to 


language use. 


AO4 
Explore connections 


across texts, informed 
by linguistic concepts 


and methods 


15 marks  15 marks 20 marks 


5  13-15 marks 
• Intelligent methods of analysis 
• Confident use of terminology 
• Perceptive discussion of texts 
• Coherent and effective 


expression 


 13-15 marks 
• Detailed understanding of concepts 


(e.g. entertainment programmes) 
• Perceptive discussion of issues 


(e.g. gender stereotypes and 
cultural identity) 


• Relevant and concise textual 
support 


17-20 marks 
• Subtle connections 


established between 
texts 


• Perceptive overview  
• Effective use of 


linguistic knowledge 


4 10-12 marks 
• Appropriate methods of 


analysis 
• Secure use of terminology 
• Thorough discussion of texts 
• Expression generally accurate 


and clear 


10-12 marks 
• Secure understanding of concepts 


(e.g. entertainment programmes) 
• Some focused discussion of issues 


(e.g. gender stereotypes and 
cultural identity) 


• Consistent apt textual support 


13-16 marks 
• Purposeful 


connections between 
texts 


• Focused overview  
• Relevant use of 


linguistic knowledge 


3  7-9 marks 
• Sensible methods of analysis 
• Generally sound use of 


terminology 
• Competent discussion of texts 
• Mostly accurate expression 


with some lapses 


 7-9 marks 
• Sound understanding of concepts 


(e.g. entertainment programmes) 
• Sensible discussion of issues (e.g. 


gender and cultural references) 
• Generally appropriate textual 


support 


9-12 marks 
• Sensible connections 


between texts 
• Competent overview  
• Generally sound use 


of linguistic 
knowledge 


2  4-6 marks 
• Basic methods of analysis 
• Some accurate terminology  
• Uneven discussion of texts 
• Adequate expression, with 


some accuracy 


4-6 marks 
• Some understanding of concepts 


(e.g. entertainment programmes) 
• Simple discussion of issues (e.g. 


gender and/or cultural  references) 
• Some points supported by textual 


references 


5-8 marks 
• Some basic 


connections between 
texts 


• Broad overview  
• Some valid use of 


linguistic knowledge 


1  1-3 marks 
• Limited methods of analysis 
• Limited use of terminology 
• Some discussion of texts 
• Errors in expression and 


lapses in clarity 


1-3 marks 
• One or two simple points made 


about concepts (e.g. entertainment 
programmes) 


• Limited discussion of issues (e.g. 
gender and/or cultural  references) 


• Limited textual support 


1-4 marks 
 


• Some links made 
between texts 


• Vague overview 
• Undeveloped use of 


linguistic knowledge 
with errors 


0 0 marks: Response not credit worthy 
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Section B: Written language


Answer the following question.


The text on page 7 is a topical article from The Guardian published a month before Christmas. 
Author Stuart Jeffries condemns our current obsession with Black Friday. On this day, shops slash 
their prices to attract customers.


© WJEC CBAC Ltd.


  2. Analyse and evaluate the use of language in the text to convey the writer’s attitude to 
Black Friday. [50]


 In your response you should explore: 


 • the features that are typical of an article designed to argue a point of view
 • how language is used to criticise the concept of Black Friday.
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Lies about the Black Friday consumerist circle of Hell
Ladies and gentlemen, we have started our descent. From now until closing time on Christmas 
Eve, we are destined to fall towards an existential abyss. Some of us are fated to experience 
an unpleasant altercation with another shopper on Black Friday over the last discounted PS4 
in a warehouse on the North Circular1. Others of us will be on our knees in Hamleys begging 
the assistant to check again in the storeroom to see if they have that on-trend Zoomer Chimp, a 
£119.99 plastic robotic ape that comes complete with voice command recognition and – please 
God, no – 100-plus tricks. And then, sometime around 10am on Christmas Day, our nation will 
be united by a warm fuzzy feeling. What’s that feeling called again? Buyer’s remorse. 


Here then are the worst lies about shopping to help you escape the seasonal consumerist 
circle of hell so appalling that even Dante2 didn’t dare imagine it.


More choice makes us happier
No, it doesn’t. The idea of shops offering us 101 kinds of muesli is that we are rational utility 
maximisers who have the time and temperaments to make sense of endless options. But we 
aren’t: that’s why Nobel economics laureate Herbert Simon came up with the idea of ‘satisficing’. 
Any firm that tried to make decisions that would maximise its returns would bankrupt itself in 
a never-ending search for the best option. Instead, they ‘satisfice’, which means they content 
themselves with results that are ‘good enough’. And what goes for firms goes for shoppers: 
endless choice makes us miserable and so to reduce that misery we make bumbling choices 
that are good enough. 


Stuff comes for free
On the back of a van parked in my street is a logo telling passers-by that the rental car firm 
pays for fuel, insurance and the congestion charge, adding in brackets, “We’re nice like that”. 
Did these guys never hear of Milton Friedman, the economist? “There is,” he said, “no such 
thing as a free lunch.” 


Stuff is built to last
No, it isn’t. In our consumerist society we’re locked into a kind of degrading compulsion: we 
buy new stuff to conceal from ourselves our disappointment about the failings of the old stuff. 
And then the new stuff becomes old, and so we upgrade – in part to hide from ourselves our 
disappointment at the unbearable failure of our earlier purchase. Which is just one reason why 
you shouldn’t upgrade to an iPhone 7.


It’s worth paying more for quality
When Vivienne Westwood3 launched a collection in 2010, she said we should not buy new 
clothes for six months. “My message is: choose well and buy less,” she said – as if to suggest 
you should buy one Westwood dress rather than filling Primark trolleys regularly with disposable 
tat. A couple of years later, a friend bought me a Vivienne Westwood watch. It was beautiful 
and I was happy, thinking it was built to last. Then the numbers fell off, the strap broke and the 
clock hands collapsed within a year. Next time I need a new watch, I’ll try Poundland.


Happiness rises in line with material possessions
On the contrary, as psychologist Tim Kaiser points out, “Strong materialist values are associated 
with a pervasive undermining of people’s wellbeing, from low life satisfaction and happiness 
to depression and anxiety, to physical problems such as anxiety, and to personality disorders, 
narcissism, and antisocial behaviour. Indeed, the pursuit of happiness through shopping and 
material acquisition is obscene. The pursuit of happiness through buying consumer goods 
involves erasing the human misery and exploitation that made the degrading and, ultimately, 
self-defeating pursuit possible.”


Merry Christmas, everybody!


© WJEC CBAC Ltd.
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END OF PAPER


1 North Circular: a road in London
2 Dante: a poet famous for his descriptions of Hell
3 Vivienne Westwood: a British fashion designer
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Section A: Spoken Language of the Media


Answer the following question.


The two texts on pages 4 and 5 are extracts from entertainment programmes in which the participants 
talk about garden sheds. 


© WJEC CBAC Ltd.


1. Analyse the ways in which language is used by the participants to entertain their 
audiences in Text A and Text B. [50]


 In your response you should: 


 • explore the ways the participants use language in a distinctive way to discuss the
  appearance and functions of garden sheds
 • explore how the spoken language features reflect participants’ attitudes
 • include some discussion of similarities and/or differences between the two texts.


KEY TO TRANSCRIPTION


=  latch-on
//  overlap
(.)  micropause
(1)  timed pause
↗didn’t it  rising intonation
↑been saving up for it↑  raised pitch
ga::rden  stretched or prolonged speech sound
id.   incomplete word
ruthlessly  emphatic stress
GOT  increased volume
{audience laughter}  paralinguistic features
[Sheila presses her buzzer] contextual information


N.B.  Phonemic symbols are used to reflect non-standard pronunciations. A list of phonemic symbols 
is printed on page 2 for reference.
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TEXT A: Loose Women discussion of sheds


In this extract from the ITV weekday morning chat and gossip show Loose Women, host Ruth 
Langsford and regular guests discuss the appeal of garden sheds for women, in front of a live studio 
audience.


R: Ruth Langsford       A: Anita Dobson       J: Janet Street Porter       P: Penny Lancaster
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R: I want to talk about sheds (.) ladies /kɒz/ we all {laughter} that’s the men in the audience 
laughing (.) // that’s the men they’re nervous you see because (.) the  


J:  //yeah they’re nervous 
R: sheds used to be the domain of men ↗didn’t it (.) but not any more though you may laugh 


and scoff (.) yeah look out for your shed /kɒz/ the girls are after them sales of sheds or (.) 
or she-sheds (.) I think they’re calling them now (.) are on the ↗rise gone up by fifty percent 
I’m told (.) /ɜː/ she-sheds so would you like a she shed? have you =


A: = a ↗she-shed =
R: = a she-shed
A: that sounds like a tongue twister (.) at drama school a she-shed (.) /ʌm/ (1) I think I’d rather 


have a house (1) yeah (1) /ʌ:::m/ we do have a shed (.) in our garden (.) but mostly stray 
pussy cats live in there from time to time we feed them (.) give them a home (.) =


R: = that’s your family 
A: /ʌm/ but /ʌ:::m/ I’ve // no id.
R:  // but would you like a little retreat (.) /kɒz/ // you know men 
A:    // I’ve got a retreat


R: hide (.) let’s let’s be honest (.) // men hide 
A:   // I’ve got a retreat (.) I’ve got a retreat in my house though 
R: you must have a shed Janet (.) you’ve got a shed haven’t ↗you
J: well I’ve got a potting shed {audience laughter} that I (.) I /ʒː/ when I bought my house in 


Yorkshire it had a little dairy (.) it was a dairy farm and there was a little milking thing that 
I turned into the wood shed and my gardening implement shed that obviously I control 
ruthlessly I have all my different coloured ↗strings lined // ↗up 


R:  // woe betide anyone who touches 
them 


J: I’ve got my onions all drying carefully my bulbs hanging up (.) no it’s all organised (.) but I 
have got (.) I think you can call it a shed it’s (.) I’ve got a new (.) greenhouse (1) very very 
exciting (.) that’s my new greenhouse 


R: that actually is it
 [image of Janet’s greenhouse on screen]
J: yeah that’s my greenhouse
P: she-sheds are actually prettier than the man sheds that are all (.) grimy and moss-ridden
J: yeah (.) I hope you notice it’s got no plants in it /kɒz/ it only arrived last week so I put two 


chairs in it and had a glass of wine


5


10


15


20


25


30







Turn over.(B700U10-1)


5


TEXT B: Just a Minute segment on ‘My garden shed’ 


In this extract from the BBC Radio Four comedy game show Just a Minute, host Nicholas Parsons 
challenges one of the panellists, comedian Paul Merton, to speak for one minute without hesitation, 
repetition or deviation on the randomly assigned topic of ‘My garden shed’. According to the rules of 
the game, as Merton speaks the remaining panellists are free to press their buzzers to challenge him 
should he break any of the rules. 


N: Nicholas Parsons P: Paul Merton SP: Sue Perkins M: Marcus Brigstocke 
SH: Sheila Hancock
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N: Paul (.) we’d like you to begin the next round (1) the subject is (.) my garden shed (.) I don’t 
know whether you have one 


P: no I don’t // have one 
N:                // but you can talk for one minute on the subject of my garden shed (.) starting 


now 
P: my garden shed is a magnificent structure I (.) built it last Christmas as I was looking to 
 plant the chrysanthemums down by the lower paddock and you know (.) was it not Marie 
 Antoinette who said on Christmas (.) oh those spuds that I planted last August (.) will they 
 never come up (.) what shall I give my guests and the king said to her (.) you are an 
 historical anachronism who has been fitted into a story for no purpose 
 [Sheila presses her buzzer]


{audience applause}
N: Sheila you challenged
SH: this is not about garden sheds (.) is it (.) it’s gone way off the subject
N: you’ve got away from my garden shed
SH: mmm 
SP: it’s a nice gaff though you’ve got (.) you’ve got a paddock and everything
P: yeah yeah (.) it’s indoors (.) I do have a garden shed and like most ga::rden sheds 


it is made of wood (.) good solid pine (.) as I look at it I can’t but feel that British (.) 
craftsmanship =


SP: = he stumbled (.) slight stumbling (.) slight hesitative stumble
N: he got the word out
SH: no he didn’t (.) he stumbled
P: you haven’t even GOT a shed (.) at least I’ve got a shed
SP: you haven’t ↗have you
P: I have (.)↑been saving up for it↑ (.) and I’ll have a garden one day to go with it (.) just you 


see just you see
N: Paul I’m gonna give you the benefit of the doubt (.) three seconds (.) tell us more starting 
 now 
P: the interior is beautiful (.) full of screws =
M:   = more deviation (.) he said it’s a simple wooden 


structure made of pine (.) I mean /ʌm/ how beautiful could it be
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